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more carefully, to sift evidence, to acquire precision of
thought and language. It is as dull for them to be kept
at concrete work as it is for another child to be made to
acquire generalizations without a background of concrete
work.
Many children, for example, find no difficulty in mathe-
matics, and to measure areas for a morning, to demonstrate
multiplication of fractions when * any fool can see you can
do it in two ways *, is to reduce them to boredom that
verges on torture.
So, too, taking part in a history pageant may seem to
them utter waste of time; but set them to find out how
Elizabeth thought about a given event in order that some
one else can portray the queen accurately, and they are kept
busy and happy.
Constructive Practical Work
Here again terms are difficult, for all imaginative work
is constructive and to solve a problem primarily concerned
with the emotional attitude of A to B, to make a new
generalization about the properties of matter, are in reality
as practical and constructive as to paint a picture or to
design a cathedral.
It may help the reader to understand this type of imagin-
ation and the importance thereof if he thinks of it as
definitely artistic. The man endowed with constructive
imagination is never satisfied until he has interpreted his
pent-up feelings or his seething thoughts into some concrete
form—music in some cases, a picture or statue ia others,
a great building, a mighty machine, a small household
article, a suitable dress or a good meal out of next to no
material.
I have given a varied list of examples of the results of
constructive imagination, because it seems to me of great
importance that teachers should recognize, respect asd
encourage it. The urge for creation of tfofs type is very

